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Abstract

This study examined the monitoring and evaluation techniques employed by school heads in public elementary schools
in Tabaco City Division for the school year 2024-2025. It explored the level of usage of various evaluation methods, their
impact on teachers, and potential enhancements. A validated researcher-made questionnaire and statistical measures
were used for analysis.

The study revealed that class observations and lesson plan reviews were universally utilized by school heads in Tabaco
City Division, while student performance analysis, learning development application, and assignment alignment were
slightly less frequent. Key indicators for these techniques scored consistently high, indicating strong adherence.
Monitoring and evaluation fostered reflective practices, improved instructional quality, and strengthened collaboration
among teachers. Additionally, data-driven insights supported accountability and professional development. To enhance
these processes, the study proposed an improved monitoring and evaluation tool, aiming to further optimize classroom
instruction and teacher effectiveness through structured, evidence-based strategies tailored to school needs.

The study concluded that school heads employ various techniques to monitor and evaluate classroom teaching, ensuring
instructional alignment and effectiveness. Usage levels of these techniques vary, but their impact on teachers is
generally positive. To enhance monitoring practices, an improved tool is recommended. The study also suggests
retaining current evaluation techniques, ensuring oversight by higher DepEd officials, integrating findings into technical
assistance plans, and implementing the proposed tool system-wide. Future research could explore leadership’s role in
instructional quality, effective monitoring strategies, and the impact of school leadership on teacher performance in
public elementary schools.
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1. Introduction

The quality of education in public elementary schools plays a pivotal role in shaping academic success and prospects of
students. At the heart of this educational system are teachers, whose instructional strategies significantly influence how
students learn, engage, and develop critical thinking skills. However, the effectiveness of teaching does not rely solely
on the efforts of educators; rather, it is a shared responsibility that involves school heads as instructional leaders. As
educational institutions continue to evolve in response to changing societal, technological, and pedagogical demands,
the role of school heads in monitoring and evaluating teaching strategies becomes increasingly vital. Ensuring that
instructional practices align with national curriculum standards, best pedagogical approaches, and student learning
needs are essential for enhancing teacher effectiveness and improving student outcomes.

* Corresponding author: MAY ZEPEDA BELO

Copyright © 2025 Author(s) retain the copyright of this article. This article is published under the terms of the Creative Commons Attribution Liscense 4.0.


http://creativecommons.org/licenses/by/4.0/deed.en_US
https://ijsra.net/
https://doi.org/10.30574/ijsra.2025.15.3.1663
https://crossmark.crossref.org/dialog/?doi=10.30574/ijsra.2025.15.3.1663&domain=pdf

International Journal of Science and Research Archive, 2025, 15(03), 001-005

As instructional leaders, school heads are responsible for fostering a culture of continuous improvement among
teachers. Their role extends beyond administrative duties to include classroom observations, mentoring, coaching, and
professional development initiatives that support teachers in refining their instructional methods. A well-structured
monitoring and evaluation system ensures that teaching practices remain dynamic, student-centered, and aligned with
contemporary educational standards. Through systematic feedback mechanisms, school heads guide teachers in
recognizing their strengths, addressing areas for improvement, and adapting evidence-based teaching strategies that
optimize student learning experiences.

Ensuring quality education through effective instructional supervision is a key priority in global education policies and
frameworks. Various legal bases highlight the importance of school leadership in monitoring and evaluating teaching
practices to improve learning outcomes.

One of the most significant frameworks is Sustainable Development Goal 4 (SDG 4)?, which aims to provide inclusive
and equitable quality education. SDG 4 recognizes that strong school leadership plays a crucial role in maintaining high
teaching standards. To achieve this goal, it calls for structured policies that support instructional supervision, ensuring
that teachers receive continuous guidance and evaluation. By fostering professional growth among educators, SDG 4
contributes to the broader objective of lifelong learning opportunities for all.

Building on this, the Education 2030 Framework for Action? provides concrete strategies to realize SDG 4 by
emphasizing the need for comprehensive monitoring and evaluation systems. It advocates for accountability
mechanisms that assess both teacher performance and student learning outcomes. Additionally, this framework
highlights the importance of investing in leadership training programs, equipping school administrators with the skills
necessary to oversee instructional practices effectively. Through these measures, the framework promotes a culture of
continuous improvement in education.

Similarly, UNESCO’s Teacher Policy Development Guidelines? stress the importance of instructional supervision as a
means to enhance teaching quality. These guidelines recommend the development of fair and transparent teacher
evaluation policies that focus on professional growth rather than punitive measures. By providing constructive feedback
and resources, instructional supervision can help teachers refine their methods, ultimately leading to better student
outcomes. Aligning with these guidelines ensures that evaluation systems are supportive and development-oriented.

The Incheon Declaration* further reinforces the need for strong governance and accountability in education. It calls on
governments to implement policies that empower school leaders with the necessary skills to conduct effective
instructional supervision. Additionally, it emphasizes collaboration among educational stakeholders—including
teachers, administrators, and policymakers—to develop evaluation systems that align with both national and
international education goals. By fostering a shared commitment to quality education, the declaration strengthens the
role of school leadership in instructional oversight.

Finally, the Global Partnership for Education Monitoring Framework> provides a structured approach to assessing
teaching quality at both local and global levels. It advocates for strengthening instructional supervision by equipping
school leaders with the tools and training needed to evaluate teaching practices effectively. Moreover, it emphasizes
adapting global best practices to specific national and regional contexts, ensuring that education systems remain
relevant and responsive to local needs. By enhancing supervision at the school level, this framework contributes to the
overall improvement of education quality worldwide.

These international frameworks establish a global benchmark for monitoring and evaluation in education, underscoring
the need for effective leadership, accountability, and continuous professional development. They provide valuable
insights into how teacher evaluation systems can be designed to promote not just accountability but also instructional
excellence, ensuring that teachers receive adequate support in improving their pedagogical skills.

In the Philippine education system, strong legal and policy frameworks reinforce the importance of instructional
supervision and teacher evaluation. The 1987 Philippine Constitution (Article XIV, Section 1)¢ mandates the state to
ensure quality education for all, laying the foundation for systematic teacher monitoring and evaluation. Republic Act
No. 9155, also known as the Governance of Basic Education Act of 20017, explicitly defines the responsibilities of school
heads in monitoring and supervising teachers to enhance instructional quality. This law establishes school-based
management approach, empowering school heads to take an active role in ensuring that classroom instruction meets
educational standards.
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Further strengthening teacher evaluation, the Philippine Professional Standards for Teachers (PPST) was
institutionalized through DepEd Order No. 42, s. 20178 wherein this provides structured criteria for assessing teacher
performance, ensuring that evaluation processes align with national teaching standards. Moreover, DepEd Order No. 2,
s. 20159 institutionalizes the Results-Based Performance Management System (RPMS), which equips school heads with
a systematic approach to assessing teacher effectiveness. By establishing key performance indicators, RPMS ensures
that teachers’ instructional practices contribute to student achievement and overall school improvement.

The enactment of Republic Act No. 10533 (Enhanced Basic Education Act of 2013)1°, which mandated the K-12
curriculum, further emphasized the role of school heads in monitoring curriculum implementation and evaluating
instructional effectiveness. The shift to a competency-based and student-centered curriculum has heightened the need
for rigorous teacher monitoring, ensuring that classroom instruction meets curricular standards and 21st-century
learning competencies.

At the regional level, monitoring and evaluation frameworks are further refined to address region-specific challenges
in education. The Bicol Regional Teacher Excellence Framework!! and the Regional Plan of Action for Quality
Education!2 establish localized performance benchmarks and policies that guide instructional supervision in the region.
These frameworks recognize the diverse educational landscape across schools and emphasize contextualized
approaches in teacher evaluation. Additionally, regional memoranda issued by DepEd Region V provide specific
guidelines for school heads, allowing them to adapt national policies to local educational realities.

At the division level, the Tabaco City Division has established key programs and initiatives that shape instructional
supervision. The Performance Monitoring Framework!3, which aligns with national and regional policies, serves as the
primary tool for assessing teacher effectiveness. Division memoranda on RPMS implementation provide localized
guidelines for teacher evaluation, ensuring consistent performance assessments. Additionally, the division’s
Professional Development Plan prioritizes training programs for school heads, equipping them with instructional
leadership skills necessary for effective monitoring and evaluation. Classroom observation tools and Learning Action
Cells (LACs) further enhance teacher assessments, encouraging collaborative professional development among
educators.

At the district level, District Improvement Plans (DIPs)!* emphasizes teacher monitoring and evaluation as key
strategies for enhancing instructional quality. District-wide teacher performance reports, customized classroom
observation tools, and community engagement programs provide additional layers of accountability and transparency,
ensuring that teacher evaluation contributes to instructional improvement.

Despite the presence of well-established monitoring and evaluation frameworks, the extent of their practical application
by school heads remains uncertain. While policies and tools exist to guide teacher assessment, challenges in
implementation may hinder their effectiveness in improving instructional quality and student learning outcomes. Thus,
this study and educational quality in Tabaco.

2. Conclusion

Effective instructional supervision is essential for improving teacher performance and student learning outcomes,
requiring a structured and collaborative approach from school heads. Global and national education policies emphasize
the importance of monitoring and evaluation systems that support teacher growth rather than punitive measures,
ensuring alignment with curriculum standards and pedagogical best practices. Despite established frameworks, the
successful implementation of instructional supervision depends on the commitment of educational leaders to adapt
policies to local contexts and address practical challenges in teacher assessment.
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